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Abstract: This article examines effective methodological approaches to developing integrated
language skills among Bl-level students learning English as a foreign language (EFL). Particular
attention is given to the integration of listening, speaking, reading, and writing as interconnected
components of communicative language competence. The study considers the methodological
characteristics of Bl-level learners and identifies common difficulties related to limited vocabulary,
grammatical accuracy, listening comprehension, speaking fluency, reading comprehension, and
written expression. It analyzes the effectiveness of communicative language teaching, task-based
learning, project-based activities, collaborative learning, scaffolding, peer feedback, and the use of
authentic and digital materials. The article argues that integrated-skills instruction provides learners
with meaningful opportunities to receive language input and transform it into productive output
through communicative tasks. It also emphasizes the importance of learner-centred instruction,
continuous formative assessment, and differentiated activities appropriate to Bl proficiency. The
study concludes that a systematic integration of the four language skills can contribute significantly
to the development of communicative competence, learner autonomy, confidence, critical thinking,
and overall English language proficiency among Bl-level EFL students.
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Introduction

The development of communicative competence is one of the central objectives of contemporary
foreign language education. In English as a Foreign Language (EFL) contexts, learners are expected
not only to acquire grammatical structures and vocabulary but also to use English effectively for
communication in academic, professional, social, and everyday situations. For this reason, language
instruction increasingly emphasizes the development of listening, speaking, reading, and writing as
interconnected rather than completely separate skills.

At the B1 level, learners have already acquired basic knowledge of English grammar and
vocabulary but continue to experience considerable difficulties when using the language
independently and spontaneously. According to the Common European Framework of Reference for
Languages (CEFR), B1 learners are generally able to understand the main points of clear standard
input on familiar matters, deal with common situations, produce simple connected texts, and describe
experiences, events, dreams, hopes, and ambitions. However, learners at this level may still
demonstrate limited fluency, insufficient lexical resources, grammatical errors, and difficulties in
understanding naturally spoken English.[1]
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One of the methodological problems in EFL classrooms is the tendency to teach language skills
separately. For example, a lesson may be devoted exclusively to reading comprehension, another to
grammar, and another to writing. Although separate skill practice has certain advantages, excessive
separation can prevent learners from understanding how language skills function together in real
communication. In authentic communicative situations, people normally combine several skills. A
student may listen to a presentation, take notes, discuss the information with classmates, read
additional sources, and subsequently write a response. Therefore, classroom instruction should reflect
this natural interconnectedness.[2]

Integrated-skills teaching provides opportunities for learners to use language input received
through reading and listening as a basis for productive activities such as speaking and writing. Such
an approach can increase meaningful language exposure and provide learners with opportunities to
recycle vocabulary, grammatical structures, discourse patterns, and communicative functions.

The purpose of this article is to examine effective methodologies for developing integrated
language skills among Bl-level EFL students. The article focuses on communicative, task-based,
learner-centred, collaborative, and technology-supported approaches and discusses their practical
application in the B1 classroom.[3]

The Concept of Integrated Language Skills

Integrated language skills refer to the systematic combination of listening, speaking, reading, and
writing within meaningful learning activities. Rather than treating the four skills as independent areas,
integrated instruction creates relationships between receptive and productive language processes.

Listening and reading are generally considered receptive skills because learners receive and
interpret language input. Speaking and writing are productive skills because learners generate
language to express meaning. Nevertheless, the distinction between receptive and productive skills
does not mean that they operate independently. In effective communication, they constantly
interact.[4]

For example, a teacher may introduce a topic through a short reading text. Students first identify
the main idea and unfamiliar vocabulary. They then discuss the text in pairs, listen to a related
recording, and finally write a short response. In this sequence, reading provides input for speaking
and writing, while listening introduces additional vocabulary and ideas.

The integration of skills also promotes vocabulary acquisition. When learners encounter a new
lexical item while reading, hear it in a recording, use it during a discussion, and subsequently include
it in a written task, they receive multiple opportunities to understand and use the word. Such repeated
exposure can support vocabulary retention and active language development.

Integrated instruction is therefore particularly appropriate for B1 learners, who need substantial
opportunities to connect linguistic knowledge with meaningful communication.[5]

Characteristics of B1-Level Efl Learners

B1 learners occupy an important transitional stage between elementary and upper-intermediate
language proficiency. They possess sufficient linguistic resources to participate in relatively simple
communication but often require support when dealing with unfamiliar topics or complex language.

Several characteristics are particularly relevant to teaching B1 students.

First, their vocabulary is usually adequate for familiar topics but may become insufficient when
they encounter abstract concepts, academic language, or unfamiliar contexts. Consequently,
vocabulary pre-teaching and contextualized vocabulary activities are important components of Bl
instruction.[6]

Second, B1 students can generally produce connected speech and writing, but their discourse may
lack cohesion and accuracy. They may rely heavily on simple sentence structures and frequently use
repetitive vocabulary.
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Third, listening comprehension may be challenging because authentic spoken English includes
different accents, reduced forms, connected speech, and natural speaking speed. Students who
perform well with teacher-produced speech may experience difficulties when listening to authentic
recordings.

Fourth, speaking anxiety can negatively influence performance. Some Bl learners possess
adequate linguistic knowledge but hesitate to speak because they are afraid of making grammatical
or pronunciation mistakes. Pair work, small-group discussions, role plays, and supportive feedback
can reduce this anxiety.

Finally, B1 learners require increasing opportunities for independent language use. Teachers
should therefore gradually reduce support and encourage students to become responsible for their own
learning.[7]

Methodology
Communicative Language Teaching

Communicative Language Teaching (CLT) emphasizes the ability to use language for
meaningful communication. Instead of focusing exclusively on grammatical accuracy, CLT
encourages learners to exchange information, express opinions, solve problems, and negotiate
meaning.

For Bl learners, communicative activities can integrate several skills simultaneously. For
example, students may read a short text about environmental problems, discuss the main issues in
groups, listen to a related interview, and then write recommendations.

The teacher's role in such activities is not limited to presenting information. The teacher becomes
a facilitator who organizes meaningful communication, provides linguistic support, monitors student
performance, and offers feedback.[8]

Task-Based Language Teaching

Task-Based Language Teaching (TBLT) is particularly effective for integrated-skills instruction
because language is learned through purposeful tasks. A task normally requires learners to use
language to achieve a particular outcome.

A Bl-level task might involve planning a weekend trip. Students first read information about
possible destinations, listen to a short travel recording, discuss alternatives in groups, and write a final
itinerary. The task therefore combines reading, listening, speaking, and writing.

Such activities create a genuine communicative purpose and encourage learners to use language
as a tool rather than simply as an object of study.[9]

Scaffolding

B1 learners often need structured support when completing complex integrated tasks. Scaffolding
refers to temporary assistance provided by the teacher to help learners perform tasks that they could
not successfully complete independently.

Scaffolding may include vocabulary lists, sentence starters, model texts, graphic organizers,
guiding questions, examples, and partially completed tasks.

For example, before asking students to write an opinion paragraph, the teacher can provide useful
expressions such as:

- In my opinion...

- One important advantage is...

- However, there are also some disadvantages...
- For this reason...

- In conclusion...
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As students become more confident, such support can gradually be removed.[10]
Collaborative Learning

Collaborative learning provides B1 learners with opportunities to interact with classmates and
negotiate meaning. Pair and group activities can integrate multiple skills while increasing the amount
of language students use during lessons.

A jigsaw reading activity is one useful example. Different groups receive different parts of a text.
Students read their sections, identify key information, discuss it with classmates, and explain the
content to students who have read other sections. Finally, the whole class reconstructs the complete
text.

This activity integrates reading, speaking, listening, vocabulary, and critical thinking.
Integrating the Four Language Skills
Reading-to-Speaking Activities

Reading can provide a useful foundation for speaking activities. Students can first read a text and
identify its main ideas. They then discuss questions related to the text.

For example, after reading an article about social media, students may discuss:
How does social media influence communication?
What are its main advantages?

What problems can it create?

AW N~

How should young people use social media responsibly?
Such activities allow students to transform written input into spoken output.
Reading-to-Writing Activities

Reading can also serve as a model for writing. Students can analyze the structure of a sample
paragraph before producing their own text.

At BI level, students can be asked to identify the topic sentence, supporting ideas, examples,
linking expressions, and concluding sentence. They can then use the same organizational pattern to
write about another familiar topic.

This method is particularly useful for developing coherence and cohesion.
Listening-to-Speaking Activities

Listening can provide a natural stimulus for oral communication. Students may listen to a short
interview, identify the main points, compare answers, and discuss the topic.

For example, students may listen to an interview about healthy lifestyles. After listening, they
can work in pairs to discuss their own habits and provide recommendations.

The activity can be extended through role play. One student acts as a health adviser while another
acts as a client seeking advice.

Listening-to-Writing Activities

Listening can also provide input for writing. Students can listen to a short lecture, conversation,
or news report and write a summary.

At B1 level, teachers should initially provide guiding questions or note-taking tables. Students
can gradually move toward independent note-taking and summarizing.

This activity develops listening comprehension, vocabulary, organization, and writing
simultaneously.
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Speaking-to-Writing Activities

Speaking can function as preparation for writing. Before students write an opinion paragraph,
they can discuss the topic in pairs or groups.

For example, students may discuss the question: “Should university students have part-time
jobs?” After exchanging ideas, they organize their arguments and write an opinion paragraph.

This procedure is useful because students generate and organize ideas orally before facing the
linguistic demands of writing.

Effective Classroom Strategies for B1 Students
Several strategies can make integrated-skills teaching more effective.
Authentic Materials

Teachers can use short videos, podcasts, interviews, news items, advertisements, blogs, and
simplified articles. Authentic materials expose learners to natural language and different
communication styles. However, materials should be carefully selected according to B1 learners'
linguistic level.[11]

Project-Based Learning

Projects provide excellent opportunities for integrating language skills. A project about “Tourist
Attractions in Uzbekistan,” for example, can require students to research information, read sources,
listen to videos, discuss findings, and prepare a written report and oral presentation.

Role Plays

Role plays encourage students to apply vocabulary and functional language in realistic situations.
Examples include ordering food, booking a hotel, making a complaint, attending a job interview, or
asking for information.

Information-Gap Activities

Information-gap tasks require students to exchange information because each participant
possesses different pieces of information. Such activities naturally encourage listening and speaking
while promoting meaningful communication.

Peer Feedback

Peer feedback can be particularly useful in writing and speaking activities. Students can use
simple checklists to evaluate whether a partner's work contains a clear main idea, appropriate
vocabulary, understandable grammar, and logical organization.

Digital Technologies

Digital platforms can extend language practice beyond the classroom. Online dictionaries,
electronic corpora, learning management systems, educational videos, digital quizzes, collaborative
documents, and language-learning applications can provide additional opportunities for practice.

Artificial intelligence tools may also support brainstorming, vocabulary development, language
correction, and revision when used responsibly. However, students should be taught to use such
technologies as learning support rather than as substitutes for independent thinking and language
production.

Challenges in Teaching Integrated Skills to B1 Students
Despite its advantages, integrated-skills teaching may create several methodological challenges.

One major problem is limited classroom time. Integrating four skills in a single lesson can require
careful planning. Teachers therefore need to establish clear learning objectives and avoid activities
that unnecessarily repeat the same content.

Another challenge is heterogeneous proficiency. Even students classified at B1 level may have
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different strengths. One student may demonstrate relatively strong reading skills but weak speaking
ability, while another may communicate orally but struggle with writing.[12]

Mother-tongue interference can also influence English production. Uzbek learners may transfer
vocabulary, grammatical patterns, sentence structures, or discourse conventions from Uzbek into
English. Teachers should identify recurring errors and provide contrastive practice where appropriate.

Learner anxiety represents another important challenge. Students may avoid speaking because
they fear making mistakes. A supportive classroom environment is therefore essential. Teachers
should distinguish between errors that interfere with communication and those that can be addressed
later during feedback.

Large classes can further complicate integrated-skills instruction. Pair and group work can help
solve this problem by increasing student participation without requiring the teacher to interact
individually with every learner.

Finally, inappropriate use of technology can become a problem. Digital tools should have a clear
pedagogical purpose. Technology is most effective when it supports communication, collaboration,
feedback, and independent learning.

Assessment of Integrated Language Skills

Assessment should correspond to the integrated nature of instruction. If students are taught to
communicate through several skills but assessed only through isolated grammar exercises, there may
be a mismatch between teaching and assessment.

Formative assessment is particularly useful at B1 level. Teachers can monitor learners through
classroom observation, short writing tasks, oral presentations, quizzes, peer feedback, learning
journals, and portfolios.

A writing portfolio, for example, can contain initial drafts, teacher comments, peer feedback,
revised versions, and final texts. This enables students to see their progress over time.

Speaking assessment can focus on fluency, intelligibility, vocabulary, grammatical control,
interaction, and task completion. Listening assessment can measure learners' ability to identify the
main idea, specific information, speaker attitude, and key details.

Reading assessment can include comprehension questions, matching tasks, identifying main
ideas, and interpreting information. Importantly, assessment should not focus exclusively on
grammatical accuracy. Successful communication requires the ability to understand and convey
meaning.

Self-assessment can also promote learner autonomy. B1 students can use simple checklists such
as:

- I can understand the main idea of a clear conversation.

- I can express my opinion about familiar topics.

- I can understand the main points of a short article.

- I can write a connected paragraph about a familiar subject.
Such statements encourage students to reflect on their own progress.
Results and Discussion

The implementation of an integrated methodology for developing language skills among B1-level
EFL students demonstrated that combining listening, speaking, reading, and writing within
interconnected learning activities can contribute to more balanced and functional language
development. The findings indicate that intermediate learners benefit particularly from tasks in which
receptive and productive skills are not taught as isolated components but are combined around
common topics, communicative situations, and clearly defined learning outcomes.

58 AMERICAN Journal of Language, Literacy and Learning in STEM Education www. grhjournal.us


http://www/

One of the main findings was an improvement in students’ ability to transfer information from
one language skill to another. For example, listening activities followed by oral discussion encouraged
students to identify key information, organize their ideas, and subsequently express them through
spoken or written language. Similarly, reading texts served as a basis for vocabulary development,
group discussion, and short writing tasks. This sequence helped students recognize that language skills
are interconnected and that knowledge acquired through one activity can be actively applied in
another.

The results also demonstrated that integrated tasks increased students’ opportunities for
meaningful communication. At the B1 level, learners generally possess sufficient linguistic resources
to participate in everyday and academic communication but may experience difficulties with fluency,
accuracy, vocabulary selection, and organization of ideas. Activities combining several skills
provided repeated opportunities to use the same linguistic material in different contexts. As a result,
students were able to reinforce vocabulary and grammatical structures through repeated but non-
mechanical exposure and use.

Speaking development was particularly supported by task-based activities involving pair work,
group discussions, problem-solving, role-play, and presentations. These activities encouraged
learners to formulate their own responses rather than reproduce predetermined language patterns. The
results suggest that communicative interaction helped students develop greater confidence in
expressing opinions, asking questions, clarifying information, and responding to their peers. The
integration of listening input before speaking tasks was especially useful because students were
provided with contextualized vocabulary, grammatical patterns, and discourse models that could
subsequently be incorporated into their own speech.

The development of listening skills was also positively influenced by the integrated methodology.
Rather than treating listening as an isolated comprehension exercise, the methodology connected
listening materials with subsequent speaking, reading, or writing activities. Students were therefore
encouraged to listen for both general meaning and specific information and then demonstrate their
understanding through another productive skill. This approach increased the functional value of
listening and encouraged learners to process spoken English as a source of information for further
communication.

Reading activities similarly demonstrated greater effectiveness when connected with productive
tasks. Bl-level learners often encounter difficulties with unfamiliar vocabulary, complex sentence
structures, and identifying the main idea of a text. When reading was followed by discussion,
summarization, vocabulary application, or short writing assignments, students had an immediate
reason to process and reuse the information contained in the text. This contributed to deeper
comprehension and helped learners move from passive recognition of language items toward active
language use.

Writing development benefited from the integration of reading, vocabulary, and speaking.
Students were more capable of producing organized written texts when they had previously discussed
the topic and encountered relevant vocabulary and grammatical structures. Pre-writing discussions
helped learners generate ideas, while reading models provided examples of organization and
appropriate language use. Consequently, writing activities became less dependent on spontaneous
production and more closely connected with previously developed linguistic and conceptual
resources.

Vocabulary development represented another important outcome. The methodology encouraged
students to learn vocabulary in context rather than through lists of isolated words. New lexical items
introduced through reading or listening were subsequently reused in speaking and writing tasks. Such
repeated contextualized exposure supported both recognition and productive use. The findings
suggest that integrated recycling of vocabulary is particularly valuable at the B1 level because learners
need to expand their lexical repertoire while simultaneously developing the ability to use new words
appropriately in communication.
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Grammar instruction also became more communicative within the integrated methodology.
Instead of presenting grammatical structures exclusively through decontextualized exercises,
grammar was incorporated into meaningful speaking and writing tasks. Students were encouraged to
notice grammatical patterns in input and then apply them in communicative situations. This
contributed to a better relationship between grammatical accuracy and communicative fluency.

An additional finding concerns learner engagement. Integrated activities generally created greater
variation in classroom interaction and reduced the repetitive character of skill-specific exercises. Pair
and group activities provided opportunities for peer interaction, while individual writing and reading
tasks allowed students to consolidate what they had learned. The combination of different activity
formats supported sustained participation and created a more learner-centered classroom
environment.

The results further indicate that scaffolding was essential for B1-level learners. Integrated tasks
can become cognitively demanding when students are simultaneously required to understand input,
process new vocabulary, formulate ideas, and produce language. Effective implementation therefore
required teachers to provide appropriate support through pre-task preparation, vocabulary activation,
guiding questions, model texts, visual prompts, sentence starters, and staged task instructions. Gradual
reduction of such support encouraged students to become increasingly independent language users.

The discussion of the findings suggests that the effectiveness of integrated language instruction
is closely related to task sequencing. A productive sequence may begin with contextualized input,
continue with comprehension and vocabulary work, progress to guided interaction, and culminate in
independent speaking or writing. Such sequencing creates a natural progression from exposure to
controlled practice and finally to communicative production. It also allows learners to encounter target
language repeatedly while performing increasingly demanding cognitive and linguistic operations.

The methodology additionally supported the development of communicative competence. B1-
level learners need to move beyond the ability to construct grammatically correct sentences and
develop the capacity to use language appropriately in real situations. Integrated activities provided
opportunities to practice turn-taking, expressing opinions, agreeing and disagreeing, asking for
clarification, summarizing information, and adapting language to different communicative purposes.

At the same time, the findings suggest that integrated methodology should not eliminate focused
instruction in individual skills. Certain learners may continue to demonstrate specific weaknesses in
pronunciation, listening comprehension, grammatical accuracy, reading strategies, or written
organization. Therefore, integrated instruction is most effective when it is complemented by targeted
intervention addressing particular learner needs. The integration of skills should be understood as
coordination rather than complete replacement of skill-specific instruction.

The analysis of integrated-skills methodology indicates that the four language skills should not
be regarded as isolated classroom objectives. Their integration creates a more authentic learning
environment in which learners receive language input and subsequently transform this input into
meaningful output.

One important advantage of integrated instruction is vocabulary recycling. When students
encounter vocabulary through reading and listening and subsequently use it in speaking and writing,
the language becomes more meaningful and memorable.[13]

A second advantage is increased communicative practice. Traditional teacher-fronted lessons
may provide limited opportunities for individual students to speak. Pair and group activities distribute
speaking opportunities more evenly.

A third advantage concerns learner motivation. Tasks connected with real-life situations are
generally more meaningful than isolated grammar exercises. Students can see why they need
particular vocabulary or grammatical structures because these linguistic resources help them complete
a communicative task.

Integrated instruction may also support critical thinking. When students read or listen to
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information and then compare, evaluate, discuss, and write about it, they are required not only to
reproduce information but also to interpret and organize it.

For Uzbek EFL learners, integrated methodology can be particularly valuable because it provides
opportunities to move from knowledge about English toward actual language use. Students may know
grammatical rules but still experience difficulty using them spontaneously. Meaningful integrated
tasks can bridge this gap.

Nevertheless, effective implementation requires careful sequencing. Teachers should not simply
combine four unrelated activities. The activities should have a common topic, objective, or
communicative purpose. For example, reading, listening, speaking, and writing tasks should
contribute to the completion of one broader learning outcome.

Practical Model of an Integrated B1 Lesson
A practical 90-minute lesson can demonstrate how the four skills can be integrated.
Topic: Healthy Lifestyle
Stage 1. Warm-up — Speaking (10 minutes)
Students discuss questions about their daily habits:
- What do you do to stay healthy?
- How often do you exercise?
- What food do you usually eat?
Stage 2. Pre-reading vocabulary (10 minutes)

The teacher introduces key vocabulary such as balanced diet, physical activity, sleep, stress,
healthy habits, and lifestyle.[14]

Stage 3. Reading (15 minutes)

Students read a short B1-level text about healthy living and identify the main ideas and supporting
details.

Stage 4. Listening (15 minutes)
Students listen to a short interview with a health expert and complete a note-taking task.
Stage 5. Speaking (15 minutes)

Students work in pairs and compare the information obtained from the reading and listening
materials. They discuss which recommendations are realistic for students.

Stage 6. Writing (20 minutes)

Students write a short paragraph entitled “Three Ways to Improve Students' Health.” They are
encouraged to use vocabulary from the lesson and linking expressions.

Stage 7. Feedback (5 minutes)

Students exchange their paragraphs and use a checklist to identify strengths and areas for
improvement.

This lesson demonstrates that the four skills can be integrated around one meaningful topic rather
than taught as unrelated components.[15]

Conclusion

Developing integrated language skills is an effective methodological approach to improving the
English proficiency of Bl-level EFL students. Listening, speaking, reading, and writing are
interconnected dimensions of communicative competence and should therefore be developed through
meaningful and purposeful learning activities.
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The analysis demonstrates that communicative language teaching, task-based learning,
collaborative learning, scaffolding, project work, peer feedback, and digital technologies can provide
effective conditions for integrated-skills development. These approaches enable students to receive
language input and subsequently apply it in productive communication.

For B1 learners, methodological support remains essential. Teachers should provide appropriate
scaffolding, vocabulary assistance, models, guiding questions, and opportunities for repeated practice.
At the same time, support should gradually decrease as learners develop greater independence.

An effective integrated-skills lesson should have a clear communicative objective and a logical
sequence connecting receptive and productive activities. Reading and listening can provide input,
while speaking and writing allow students to transform this input into meaningful output.

For Uzbek EFL students, integrated methodology can also help overcome linguistic interference,
limited vocabulary, speaking anxiety, and insufficient opportunities for authentic communication.
The combination of classroom interaction, authentic materials, collaborative learning, and digital
technologies can create a more dynamic learning environment.

Ultimately, the development of integrated language skills should not be understood simply as
combining four separate classroom activities. It represents a comprehensive pedagogical approach in
which learners use English as a means of understanding information, expressing ideas, interacting
with others, solving problems, and producing meaningful texts. Such an approach can contribute to
the development of communicative competence, learner autonomy, critical thinking, confidence, and
lifelong language-learning skills.
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