
52 AMERICAN Journal of Language, Literacy and Learning in STEM Education www. grnjournal.us  

AMERICAN Journal of Language, Literacy and 
Learning in STEM Education 

Volume 4, Issue 03, 2026 ISSN (E): 2993-2769 

 
 

Effectiveness of Field Trips and Experiential Learning Pedagogies in the Study 

of History: A Sociological Approach 

 
Dr. Oroma Alikor 

Department of Educational Foundations, Faculty of Education, Rivers State University, Nigeria 

Email: OromaAlikor@ust.edu.ng  

 

Dr. Osilem Okachiku-Agbaraeke 

Department of Educational Foundations, Faculty of Education, Rivers State University, Nigeria 

Email: osilem.okachiku-agbaracke@ust.edu.ng  

 

 

Abstract: The effectiveness of field trips and experiential learning pedagogies in history of education 

has gained increasing attention for its potential in enhancement of students’ engagement and deep 

understanding. This paper explores the sociological dimensions of field trips and experiential 

learning in the study of history with the examination of their impacts on students’ cognitive, 

emotional, and social development. Field trips provide direct firsthand experiences that enable 

students to interact with historical sites and artifacts which promote more immersive and 

contextualized understanding of history. Experiential learning, as a pedagogical approach 

encourages active participation and reflection which fosters critical thinking and collaborative 

learning. From a sociological perspective, these methods offer opportunities for students to study 

history in a way that transcends the classroom and promote the construction of knowledge through 

social interaction and shared experiences. The paper highlighted the role of social context in shaping 

historical understanding of the argument that field trips and experiential learning bridge the gap 

between abstract historical concepts and live experiences. The paper concluded that an effective 

integration of field trips with experiential learning will reduce rote learning or memorization and 

enhance students’ motivation, engagement, and retention of historical knowledge. The paper finally 

suggested among others, that there should be integration of field trips into history curriculum, 

adequate planning for field trips, training and re-training of teachers as part of professional 

development.   
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Introduction 

In contemporary educational discourse, the pedagogical value of field trips and experiential 

learning has exceeded the status of supplementary activity to a critical strategy in promoting 

meaningful learning in history. The conventional classroom instruction is often a passive reception of 

facts and chronological memorization which has failed to deeply engage learners to develop 

sociological and critical thinking skills needed to understand the complexities of past human 

experiences. For this reason, educators have turned to experiential learning pedagogy and field trips 

methodologies to enrich the study of history by situating learners in real-world contexts where social 

interaction, environmental activities, and active reflection drive cognitive and affective developments. 

This shift aligns with Kolb’s theory of experiential learning which states that knowledge is 

constructed through direct experience and reflective interpretation, rather than transmitted by teachers 

[1]. 
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Studying history from a sociological approach makes learning about past social structures, 

cultural practices, and collective identities more effective. This is because learners are more exposed 

to firsthand experience of historical contexts and artifacts. Field trips to places like museums, heritage 

sites, civic institutions, and archaeological landmarks offer learners the opportunities to engage in 

material culture, narratives and social environments that textbooks alone cannot provide. Studies have 

shown that experiential learning through field trips has been significant in learners’ engagement, 

retention of historical knowledge, and interest in social studies’ topics that are related to traditional 

lecture-based approaches (historyjournal.net). 

From a sociological perspective, field trips function as a social learning environment which 

facilitates interactions among peers, educators, and historical sites that mirror the social processes 

through which societies create and interpret meanings. This experiential engagement supports the 

development of historical empathy, critical thinking, and interpretative skills which are essential for 

students to understand the past human behaviours in relation to their present social realities. A recent 

research in education states that experiential learning in history goes beyond rote-learning or 

memorization to cultivation of the capacity to analyze historical causation, context, and perspective 

skills that are vital for responsible citizenship in contemporary society [2]. The effectiveness of 

integrating field trips into history pedagogy is not only rooted in cognitive gains, but also in affective 

and social benefits students derive from authentic learning setting. With the encouragement of 

historical narratives, learners are afforded the chance to reflect on social inequalities, cultural 

achievements, and the legacies of past human actions that bridge the gap between having knowledge 

and understanding history within a broader social framework. 

Again, it is emphasized that when experiential learning is well planned and embedded in the 

curriculum, learners are more likely to internalize historical concepts, develop critical perspectives, 

and apply sociological reasoning to interpret the significance of historical events (drpress.org). Also, 

sociological approach to experiential learning recognizes that students’ social interactions, 

community contexts, and cultural backgrounds influence how they interpret and internalize historical 

experiences. Field trips which expose learners to different environments and social narratives 

encourage them to negotiate meanings, question assumptions, and develop appreciation for history as 

a social practice. Thus, experiential learning pedagogy does not only support cognitive developments, 

but also fosters social awareness, empathy, and effective judgement attributes that are indispensable 

in an increasingly globalized and interconnected world [3]. 

 

Methodology 

This paper employed a qualitative, analytical literature review methodology to explore field trips 

and experiential learning pedagogy effectiveness in history teaching and learning from a sociological 

viewpoint. Method We systematically reviewed relevant academic literature on experiential learning, 

practices of field-based education, sociological theories of learning, and history education using 

academic journals, books, theoretical writings, and empirical studies. This included relating their 

findings to experiential learning activities, such as field trips to museums, heritage sites, and historical 

landmarks, which impact students gaining knowledge while providing cognitive, emotional, and 

social development, with their findings appropriate literature. Reviewing theoretical frameworks: 

Theory such as Experiential Learning Theory, Social Constructivism, Cultural Reproduction Theory 

helps in understanding how knowledge is constructed in relation to direct experience, social 

interaction, and cultural reproduction. The study also examined current pedagogical scholarship 

exploring how experiential learning contributes to improvements in student engagement, motivation, 

historical thinking, and knowledge retention. A selection of literature was then critically reviewed and 

synthesized in order to identify trends as well as advantages and disadvantages that experiential 

pedagogies present for history teaching. The sociological aspects of learning received particular 

attention, including the role of social interaction, cultural exposure, and collaborative inquiry in 

students’ interpretations of historical events and social realities (e.g., Matusov et al.2020). Using the 

literature as data, the study conducted a comparative and interpretative analysis to reflect on the social 
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dimensions that affect the success of field trips and the wider educational implications of inserting 

them into the history curriculum. Such a methodological approach allowed the research to produce an 

ensemble conceptualisation demonstrating how the experiential and field-based pedagogies can shift 

history learning from passive memorisation to active, socially engaged, reflexive understanding of 

the past in educational practice. 

 

Results and Discussion 

Conceptual Clarifications 

Field Trips Learning Pedagogy 

Field trips are practical pedagogical strategy that situates learners in authentic contexts to 

actualize learning outcomes. Within this framework, field trips constitute a specific mode of 

experiential learning. A field trip is typically described as a planned educational outing that takes 

learners beyond the traditional classroom boundaries into the relevant real-world setting of a subject 

matter. This setting may be museums, historical artifacts, narratives, and environment that enrich 

abstract knowledge and foster direct engagement [4]. Unlike classroom experiences, field trips are 

inherently situated in social spaces where learners interact with material culture, peers, and 

instructors, which make them a valuable mechanism for social learning and meaning-making. 

In the context of social science and history education, field trips are not merely excursions, but 

operate as interpretative experiences that bridge theoretical instruction and empirical engagement. 

They enable students to apply analytical tools from both history and sociology to interpret social 

structures, cultural practices, and collective memories embedded in historical sites. Qolamani asserted 

that by engaging students in socially informed observation and inquiry, field trips encourage learners 

to understand historical phenomena not as abstract facts but as live realities shaped by social forces 

and human agency [5]. 

Experiential Learning Pedagogy 

Experiential learning is a learner – centred philosophy that emphasizes active engagement and 

reflective practice. It can also be explained as a pedagogical process in which learners construct 

knowledge through direct engagement with experience and reflection, rather than passive reception 

of information in traditional lecture formats. 

In modern terms, experiential learning is described as learning by doing, a cyclical process that 

integrates concrete experience, reflective observation, abstract conceptualization, and active 

experimentation. It has moved beyond rote-learning or memorization to include cognitive and 

affective domains, which enable the learners to make meaning from live experiences and situate 

knowledge within social and cultural contexts [6]. This approach positions learners as active 

participants in the learning process that promotes deeper comprehension and real-world application 

of theoretical concepts. 

Pedagogically, experiential learning emphasizes learners’ engagement with authentic contexts 

and environments. It is juxtaposed with traditional recreation of knowledge and cognition that make 

students encounter real social and historical phenomena with a critical reflection on their implications 

[7]. This explains that experiential learning is not confined to a particular subject, but its theoretical 

roots in constructivism aligns closely with sociological perspective that view learning as socially 

mediated and contextually grounded. 

Sociological Perspectives of History Learning 

A sociological approach to history of education underscores that knowledge is socially embedded 

and meaning is jointly constructed within cultural and institutional frameworks. Qolamani stated that 

when field trip is conceptualized through experiential learning theory, they become dynamic sites of 

social interaction and educational transformation, which enable students to connect abstract concepts 

with live social realities and to cultivate critical awareness of historical continuity, change, and 
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diversity [5]. This implies that the combination of field trips and experiential learning form a 

conceptual foundation for investigating how immersive socially grounded experiences can enhance 

students’ understanding of historical content, promote critical inquiry, and foster a sociologically 

informed appreciation of the past. 

Theoretical Concepts 

The theories of experiential learning, social constructivism, and cultural reproduction provide a 

robust foundation for examining how learners engage with historical knowledge and how meaning is 

shaped through experience, interaction, and culture. 

Experiential Learning Theory (ELT) 

Experiential learning theory by Kolb stressed that learning is a dynamic process grounded in 

experience, reflection, conceptualization, and application [1]. Contemporary interpretations of this 

theory explains that meaningful learning occurs when students actively engage with content, rather 

than passive reception of information. In history teaching, experiential learning encourages learners 

to interact with historical environments, artifacts, and narratives, which transform abstract historical 

facts into concrete experiences. 

Studies have shown that experiential approaches such as field trips to museums and heritage sites 

enhance students’ historical understanding, retention, and critical thinking by allowing them to reflect 

on real-world historical evidence and social contexts [3][8]. This implies that through experiential 

learning, history becomes an interpretative and inquiry-based discipline, rather than a memorization 

– driven subject. 

Social Constructivism Theory 

This theory which is rooted in Vygotskian thought, posits that knowledge is socially constructed 

through interaction, dialogue, and shared meaning – making. Recent scholarship highlighted that 

learning is mediated by social relationships, language, and cultural tools, which make collaborative 

learning central to effective pedagogy. In history of education, social constructivism underscores the 

importance of discussion, group inquiry, and collective interpretation of historical events. Field trips 

and experiential activities provide social spaces where learners negotiate meanings, challenge 

perspectives, and co-construct historical understanding through guided interaction with peers and 

educators [9][10]. This theory supports the view that historical knowledge is not fixed, but interpreted 

through social lenses shaped by context and discourse. 

Cultural Reproduction Theory 

This theory, which is associated with Pierre Bourdieu, offers a sociological explanation of how 

education systems transmit dominant cultural values, norms, and historical narratives across 

generations. Contemporary scholars argued that history of education often reflects the perspectives of 

dominant groups, which reinforce existing power structures and cultural hierarchies. From this 

standpoint, experiential learning and field trips can either reproduce dominant historical narratives or 

challenge them based on how they are designed and facilitated. Grenfell and Lebaron; and Reay 

agreed that when learners are exposed to diverse historical sites and marginalized histories, 

experiential pedagogy can promote critical awareness and question hegemonic representations of the 

past [11] [12]. Cultural reproduction theory from this discussion is particularly relevant in the analysis 

of whose history is taught, how is it presented, and whose voices are heard or not heard. 

In summary, these theories highlighted the multidimensional nature of history teaching and 

learning. Experiential learning theory explains how students learn through direct engagement, social 

constructivism clarifies how meaning is socially negotiated, and cultural reproduction theory 

interrogates whose knowledge is legitimized within historical education. Their integration provides a 

comprehensive framework for understanding how experiential and field-based pedagogies can foster 

deeper historical understanding, critical consciousness, and sociological insight. Therefore, applying 

these theoretical concepts to history education support pedagogical practices that are interactive, 

socially grounded, and culturally reflective to enhance the effectiveness of history teaching in 
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contemporary educational contexts. 

Effectiveness of Field Trips and Experiential Learning Pedagogies in the Study of History 

The effectiveness of field trips and experiential learning pedagogy in the study of history lies in 

its capacity to transform history from a passive and memory – based subject into an active and inquiry 

– driven discipline grounded in real social contexts. Traditional history instruction which relies 

heavily on textbooks and lectures has been criticized for limiting students’ engagement and critical 

understanding of historical processes. Experiential learning and field trips address these limitations 

by immersing learners in authentic environments where historical knowledge is encountered, 

interpreted, and reflected upon. 

One major indicator of effectiveness is the enhancement of students’ engagement and motivation. 

Experiential learning approaches encourage active participation, curiosity, and emotional 

involvement, which are essential for sustained interest in history. Research has shown that students 

exposed to experiential and field-based history learning demonstrated higher levels of attention and 

enthusiasm compared to those taught solely through conventional methods [8]. Field trips to 

museums, heritage sites, and historical monuments enable learners to experience history as a live 

reality rather than an abstract narrative, which increase their intrinsic motivation to learn. 

Also, field trips and experiential learning are effective in deepening historical understanding and 

knowledge retention. Learning theories emphasize that knowledge acquired through direct experience 

and reflection is more meaningful and long lasting in history education. Experiential pedagogy 

enables students to connect historical facts with physical evidence, spatial settings, and social 

contexts. Kolb and Kolb argued that experiential learning enhances conceptual understanding by 

linking experience with reflection and analysis [3]. This means that students who engage in field-

based historical learning retain information longer and demonstrate a stronger grasp of historical 

concepts and themes. 

Again, another measure of effectiveness is the development of historical thinking and critical 

inquiry skills. History education aims to cultivate skills such as interpretation, contextualization, and 

evaluation of success. Experiential learning environments promote these skills by encouraging 

learners to observe, ask questions, analyze evidence, and draw conclusions based on real-world 

encounters. According to Woolfolk, active learning strategies foster higher-order cognitive skills 

more effectively than passive instructions [10]. It therefore, means that when field trips are structured 

with guided inquiry and reflection, opportunities are provided for students to critically examine 

historical narratives in multiple perspectives. 

Furthermore, experiential learning in history is effective because it supports the social 

construction of historical knowledge. Learning during field trips occurs through interaction with 

peers, teachers, and communities, which enable students to negotiate meaning collectively. Fosnot, a 

social constructivist scholar, emphasized that such collaborative learning environments enhance 

understanding by situating knowledge within social relationship and cultural contexts [9]. This 

process helps learners to recognize history as an interpretative and socially influenced discipline rather 

than a fixed body of facts. 

Finally, experiential learning pedagogy is effective in fostering historical empathy and social 

awareness. By direct engagement with historical sites and narratives, students gain insight into the 

live experiences of past societies and marginalized groups. This exposure encourages empathy, 

cultural sensitivity, and critical reflection on issues such as inequality, power, and social change. Reay 

noted that experiential and context – based learning can challenge dominant historical narratives and 

promote more inclusive understandings of the past [13]. 

Sociological Benefits of Field Trips and Experiential Learning Pedagogies 

Field trips and experiential learning pedagogy offer significant sociological benefits in education 

by situating learning within real social contexts that fosters interaction, shared meaning, and critical 

social awareness. From a sociological perspective, education is not merely a process of individual 

knowledge acquisition, but a social practice through which values, norms, identities, and collective 
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understanding are constructed and transmitted. Field trips and experiential learning align with this 

view by creating learning environments that emphasize social interaction, cultural engagement and 

contextual understanding. 

One major sociological benefit of experiential learning is the promotion of social interaction and 

collaborative learning. Field trips bring learners into shared spaces for interaction with peers, teachers, 

and members of the wider community. Through discussion, observation, and joint problem-solving, 

students collectively interpret experiences and construct knowledge. Fosnot posited that social 

constructivist scholars argued that such interaction enhances learning by allowing students to 

negotiate meanings and learn from diverse perspectives [9]. This implies that collaborative dimension 

learning strengthens social bonds and encourages learners to view knowledge as socially produced 

rather than individually owned [14][15]. 

Another important benefit is the development of historical and social empathy. Experiential 

learning exposes students to real environments, cultural artifacts, and live experiences associated with 

different social groups. By visiting historical sites, museums, and communities, learners gain insight 

into the struggles, values, and achievements of people at different periods and backgrounds. Research 

indicated that immersive learning experiences foster empathy and emotional engagement, which 

enable students to better understand social inequalities, power relations, and collective identities [8]. 

This empathetic understanding is essential for developing socially responsible and culturally sensitive 

individuals. 

Again, field trips and experiential learning enhance cultural awareness and social identity 

formation. Sociological theory emphasizes that identity is shaped through interaction with social 

institutions and cultural symbols. Experiential pedagogy allows learners to encounter cultural heritage 

directly, which help them connect personal identity with collective history and social values. 

According to Reay exposure to diverse cultural narratives within educational settings can challenge 

dominant perspectives and promote more inclusive understanding of society [13]. Such exposure is 

particularly valuable in pluralistic societies where education fosters social cohesion. 

Also, experiential learning supports the development of critical social consciousness. Students’ 

engagement with real-world social and historical contexts encourages them to question established 

narratives and reflect on issues such as inequality, marginalization, and social change. Kolb and Kolb 

argued that reflection is a central component of experiential learning that enables learners to critically 

analyze their experiences and relate them to broader social structures [3]. Field trips, when guided by 

reflective inquiry can empower learners to critically interpret social realities. 

Finally, field trips and experiential learning contribute to democratic participation and civic 

socialization. Learning in public spaces such as heritage sites and civic institutions helps students to 

understand how societies organize themselves and preserve collective memory. Woolfolk noted that 

active socially grounded learning experiences prepare students for participation in civic life by 

fostering communication skills, cooperation, and respect for diverse viewpoints [10]. Through 

experiential pedagogy, learners develop the social competencies necessary for active citizenship and 

community engagement. 

Challenges and Limitations of Sociological Perspectives 

While field trips and experiential learning pedagogies offer significant benefits to history 

education, their implementation is not without challenges and limitations, particularly when analyzed 

from a sociological perspective. These challenges often reflect broader social, economic, and cultural 

factors that influence access, equity, and the effectiveness of learning experiences. 

A primary challenge is unequal access to resources, which affects students’ ability to participate 

fully in experiential learning activities. Field trips often require financial resources for transportation, 

entry fees, and instructional materials, which may not be equally available to all learners. From a 

sociological standpoint, this limitation reinforces educational inequalities by giving privilege to 

students from affluence background and marginalizing those from poor socio-economic contexts [11]. 

This may affect the even distribution of experiential history learning and increase the existing social 
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stratification in educational systems. 

Another limitation is logistical and organizational constraints that can restrict the frequency, 

scope, and quality of field-based learning experience. Schools may face challenges relating to 

scheduling, staff availability, and safety concerns, which can limit students’ exposure to authentic 

historical contexts. Kolb and Kolb noted that the effectiveness of experiential learning depends on 

careful planning and integration into the curriculum without such support, learning outcomes may be 

compromised [3]. Sociologically, these constraints reflect institutional structures and policies that 

shape the opportunities and social experiences available to students. 

Cultural and social biases in the selection and presentation of historical sites and narratives also 

pose challenges. Experiential learning activities may inadvertently reinforce dominant historical 

perspectives and exclude marginalized voices and histories. Cultural reproduction theory highlighted 

that education can reproduce existing power relations by favouring certain cultural and historical 

narratives over others [13]. This limitation underscores the need for careful curation of field trip 

content and reflective pedagogy that addresses issues of representation, diversity, and social justice. 

Furthermore, a variation in students’ social and cultural backgrounds pose challenge on how 

learners interpret and engage in historical experiences. Social constructivist perspectives emphasized 

that knowledge is co-constructed through social interaction and contextual understanding [9]. This 

means that students from different cultural, linguistics, or community backgrounds may perceive and 

internalize historical experiences differently, which may affect the uniformity of learning. 

Finally, there is the challenge of limited teacher preparedness and pedagogical expertise. 

Successful implementation of experiential learning and field trips requires educators to facilitate 

reflection, guide inquiry, and connect experiences to historical and sociological concepts. Woolfolk 

noted that without sufficient training and understanding of both pedagogical methods and sociological 

principles, teachers may struggle to maximize the educational and social benefits of experiential 

activities [10]. This limitation can reduce the overall effectiveness of field-based learning and may 

unintentionally reinforce superficial or passive engagement in history. 

 

Conclusion 

In conclusion, the effectiveness of field trips and experiential learning pedagogies in the study of 

history can be best understood when situated within a sociological framework that recognizes learning 

as a socially embedded and culturally mediated process. History education is not merely the 

transmission of facts about the past, but a dynamic engagement with collective memory, identity 

formation, and social meaning. Field trips and other experiential approaches extend learning beyond 

the classroom and allow learners to interact directly with historical sites, artifacts, and communities, 

which transform abstract historical narratives into live and meaningful experiences. 

From a sociological perspective, these pedagogical strategies promote active participation, social 

interaction, and collaborative knowledge construction that encourage learners to critically interpret 

historical realities in relation to their own social contexts that foster deeper understanding and 

historical consciousness. Experiential learning also contributes to the development of critical 

thinking, empathy, and civic awareness which are essential outcomes of history education in 

pluralistic societies. Field trips help learners appreciate the relevance of history to contemporary 

social issues and power realities through connection of the past to present. However, the success of 

experiential learning in history depends largely on thoughtful planning, inclusivity, and alignment 

with curricula goals. When field trips are effectively integrated, it can reduce rote-learning or 

memorization and enhance learner motivation, engagement, and retention of historical knowledge. 

Ultimately, adopting field trips and experiential learning pedagogies in history teaching support 

a more democratic and transformative educational practice that contribute to the cultivation of 

informed, reflective, and socially conscious citizens. 
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Suggestions 

From the foregoing, the following suggestions are imperative: 

1. Field trips should be systematically embedded into the history curriculum rather than treated 

as optional or extra curricula activity. Clear links should be established between classroom 

content and experiential activities so that learners can relate direct observations at historical 

sites to theoretical knowledge discussed in the class. 

2. Effective experiential learning requires careful planning before, during, and after field trips. 

Pre-trip orientation can help learners understand the historical significance of sites, while post-

trip discussions and reflective activities can reinforce learning outcomes and encourage critical 

analysis of experiences. 

3. Educational institutions should adopt measures which ensure that all learners can participate 

in field trips requardless of socio-economic background. Subsidies, partnerships with cultural 

institutions, and the use of nearby historical sites can help reduce inequalities and promote 

inclusive history education. 

4. History teachers should be trained in experiential and inquiry-based pedagogies. Professional 

development programmes should focus on planning field-based learning, managing learners 

outside the classroom, and facilitating reflective and critical discussions that connect 

experiences to broader social and historical contexts. 

5. Schools should collaborate with museums, archives, heritage centres, and local communities 

to enrich experiential learning. Such partnerships can provide access to authentic historical 

resources and local knowledge that strengthen the social relevance of history education. 

6. Assessment methods should capture experiential learning outcomes through reflective 

journals, group projects, presentations, and discussions. These approaches help learners to 

demonstrate understanding, interpretation, and critical engagement rather than mere factual 

recall. 

7. Educational policy makers and school administrators should recognize experiential learning 

as a valuable pedagogical approach in history education. Adequate funding, supportive 

policies, and institutional encouragement are essential for sustenance of effective field trips 

and experiential learning practices.. 
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