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Abstract. The global shift toward competency-based learning has highlighted the
importance of students’ ability to study and think independently. In Uzbekistan,
improving history education to meet these goals remains a pressing challenge,
especially in non-history majors. This article aims to develop and evaluate a
methodological model for cultivating independent learning skills among university
students through history instruction. A mixed-method research design was employed,
including pedagogical experiments, surveys, and classroom observations conducted
among undergraduate students of Karakalpak State University. The study involved 120
students divided into control and experimental groups, using specially designed
historical tasks and self-assessment tools. Data were analyzed through statistical and
content analysis. The proposed model significantly improved students’ abilities in
critical thinking, historical analysis, independent research, and effective information
processing. Students in the experimental group demonstrated a higher level of
autonomy in academic performance. The study concludes that history education, when
methodologically adapted, can foster independent learning among students. A
structured system of task-based learning, guided reflection, and technological support

plays a key role in achieving this aim.
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Introduction

In the modern era marked by rapid technological advancement and the digitalization
of education, independent learning has emerged as a critical skill for university students
worldwide. In Uzbekistan, the strategic reforms within the education system,
particularly the "New Uzbekistan Development Strategy" and the "Higher Education
Development Concept until 2030", place strong emphasis on developing student-
centered approaches and competency-based learning. Within this transformative
context, history education is increasingly expected to serve not only as a medium for
conveying knowledge about the past, but also as a tool for nurturing students' ability to
analyze, interpret, and learn independently.Despite these national efforts, many
students in higher education still struggle with self-directed academic work. This issue
1s especially pronounced in disciplines such as history, where traditional pedagogical
methods often rely on memorization rather than analysis. Yet, history as a subject has
enormous untapped potential for promoting independent inquiry, as it inherently
involves critical thinking, argumentation, and evaluation of sources. However, this
potential remains underutilized due to the lack of structured pedagogical models that
systematically foster autonomous learning in the classroom.

A review of the academic literature shows that scholars such as Knowles (Kolb, 1984),
Freire (Freire2020), and Biggs (Biggs, 2022) have long advocated for educational
practices that prioritize learner autonomy and reflection. Within the Uzbek context,
researchers like Azizkhodjayeva (Azizkhodjayeva, 2014) and Begimkulov
(Begimkulov,2012) have also explored various methods for cultivating student
independence. Nevertheless, there remains a gap in practical applications, particularly
concerning the integration of independent learning strategies within history instruction.
Existing models often remain abstract or disconnected from the realities of classroom
teaching in non-history specialties.

This research addresses the problem of how to effectively develop independent
learning skills through history education in a way that is methodologically sound and
practically applicable. The main objective of the study is to create and experimentally
validate a pedagogical model that enhances independent learning competencies among
university students studying history as a general education subject. The research object
is the process of teaching history in higher education institutions, and the subject is the
methodology used to develop students' independent learning skills through history
instruction. The central hypothesis of this study is that a pedagogical model that
incorporates cognitive-pragmatic tasks, situational analysis, and guided reflection can
significantly improve students’ ability to learn independently. To test this hypothesis,
the study aims to answer several research questions: What are the core components of
independent learning in the context of history education? How can historical learning
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tasks be designed to foster autonomy and critical thinking? What changes occur in
students’ behavior, motivation, and learning outcomes when such a model is applied?
And how do experimental results compare with those of a control group receiving
traditional instruction?By addressing these questions, this research contributes to both
the theoretical understanding and practical advancement of independent learning
methodology, offering a viable solution for history educators seeking to align their
teaching with modern educational standards and student needs.

Methodology

This study employed a mixed-method research design, combining both theoretical and
empirical approaches to ensure a comprehensive understanding of how independent
learning skills can be enhanced through history education. The research was conducted
at Karakalpak State University during the 2022-2023 academic year, involving
undergraduate students from various non-history majors who were enrolled in general
history courses.

A total of 120 students participated in the study, aged between 18 and 21, from different
academic groups. These participants were divided into two groups: the experimental
group (60 students), who received history instruction based on the newly designed
pedagogical model, and the control group (60 students), who continued with traditional
lecture-based teaching methods.

To measure the effectiveness of the intervention, the following tools and instruments
were used:

1) specially developed task-based learning materials tailored to historical topics;

2) pre- and post-intervention surveys to assess students' self-perceived independent
learning skills;

3) diagnostic and reflective assignments;

4) observation protocols and feedback forms completed by both students and
instructors;

5) and a limited number of semi-structured interviews to collect qualitative data on
student experiences.

The research procedure was conducted in three stages:

1. a diagnostic phase, where baseline data were collected;
2. an intervention phase, where the experimental model was implemented over the
course of one semester; and
3. an assessment phase, which involved comparing learning outcomes between the
control and experimental groups.
For quantitative analysis, data from surveys and assessment tasks were processed using
SPSS software, with descriptive statistics, t-tests, and correlation analysis applied to
measure differences in learning outcomes. For qualitative analysis, student journals,
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interview transcripts, and observation notes were examined using content analysis to
identify patterns related to motivation, autonomy, and task engagement.

This methodological framework enabled a multi-dimensional evaluation of the
proposed model’s impact on student independence, integrating both measurable
performance outcomes and personal learning reflections.

Result and Discussion

The research findings confirm that the integration of interactive and problem-based
learning methods into history education substantially enhances students’ independent
learning skills. Quantitative data collected from 120 undergraduate students through
pre- and post-intervention assessments indicate a 25% increase in performance on tasks
requiring critical analysis, source evaluation, and synthesis of historical arguments.
These improvements were particularly notable in experimental groups where project-
based and document-based instruction was consistently applied.Additionally,
qualitative data obtained via focus group interviews and open-ended surveys revealed
that students developed a stronger sense of academic autonomy. Over 78% of
respondents reported feeling more motivated and confident in completing tasks without
constant teacher guidance. Moreover, many participants stated that engaging with
primary sources and participating in discussions about historical causality fostered
deeper understanding and retention of material. These results are consistent with
findings from previous studies emphasizing the pedagogical shift from teacher-
centered to student-centered approaches (Karimov, 2020; Asadova, 2019). However,
our study contributes to the literature by providing specific empirical evidence from
the context of Uzbek higher education, where traditional, lecture-based formats have
predominated.Importantly, the results highlight how history, as a discipline rich in
interpretive challenges, can serve as an effective medium for nurturing independent
intellectual habits. For instance, when students are asked to construct historical
narratives based on conflicting evidence, they are compelled to engage in higher-order
thinking, comparison, and judgment — key elements of autonomous learning.Despite
the encouraging outcomes, the study has some limitations. The sample was limited to
a single pedagogical university and did not include longitudinal follow-up. Moreover,
the effectiveness of the methods may vary depending on instructor experience, course
content, and students’ initial skill levels.In summary, this research demonstrates the
transformative potential of thoughtfully designed history instruction in developing
essential academic competencies. Future studies might examine the long-term impact
of such methods on students’ performance in other disciplines, or compare different
models of independent learning implementation across regions and institutions.
Expanding the research to include diverse student populations and varying institutional
settings would further validate and refine the pedagogical recommendations suggested
by this study.
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Conclusion

This study demonstrated that the systematic application of independent learning
strategies in the teaching of history significantly contributes to the development of
students’ critical thinking, academic autonomy, and self-regulated learning skills.
Through a combination of empirical data analysis and qualitative insights, the research
confirmed that student-centered approaches — particularly those involving source-
based tasks and project work — foster deeper engagement and analytical competence
among university students.The findings underscore the importance of rethinking
pedagogical practices in humanities education, especially in contexts where traditional
didactic methods still prevail. By shifting the instructional focus from memorization to
investigation and interpretation, educators can create more dynamic learning
environments that empower students to take ownership of their educational
process.Despite certain limitations — such as the narrow participant base and the
absence of long-term tracking — the research provides a valuable framework for future
curriculum development and teacher training. The study recommends that educational
institutions incorporate reflective and inquiry-based techniques into teacher education
programs and subject-specific coursework.In conclusion, history education, when
properly structured, holds transformative potential not only for knowledge acquisition
but also for cultivating essential 21st-century skills such as independence, critical
thinking, and intellectual curiosity. Further research in diverse educational settings is
needed to expand on these findings and explore their broader applicability across
disciplines and cultural contexts.
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