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Abstract  

During the Covid19 pandemic, all educational institutions including the government colleges of 

Bangladesh initiated online teaching with numerous challenges. From the two-year online 

education experiences, the ESOL teachers of Bangladesh learned many new skills and strategies 

and gathered some insights of online education that might be beneficial for future language 

teaching in Bangladesh. This study tried to explore the first-hand experience of the ESOL teachers 

at government colleges and their opinions about the opportunities derived from those experiences. 

This study followed a sequential explanatory method which is a mixed method of a quantitative 

method followed by a qualitative method. The findings of the study revealed that the teachers had 

to face many instructional challenges to teach the learners including the motivation of the learners 

and conducting E-assessment. The findings also highlighted that the teachers showed a positive 

attitude about their self-adaptation to the new ICT skills; their quality time with their family 

members; contribution of indoor physical exercises. In addition, the findings indicated some of the 

potential opportunities for future education including the ICT integration in language teaching, 

continuation of skill development, training on online pedagogy, and some suggestions for the 

policy makers.  

 

 

Introduction  

 

1.1. Background of the study:  

Among all the countries of the world, Bangladesh has a significant number of English learning 

population because being a lingua franca, English holds an important position in the national level 

here (Rahman & Pandian, 2018). Therefore, it is always an important concern for the policy 

makers to make English teaching effective in schools and colleges. English language teaching is 

very challenging in Bangladesh for various reasons, for example, low student motivation despite 

the importance of learning English. Apart from this, the closure of educational institutions for 

many consecutive months due to the Covid19 pandemic situation, Bangladeshi ESOL teachers 

faced numerous challenges in terms of online teaching adaptation and mental health management. 

On the contrary, it has also provided some opportunities for future English teaching with the 

mailto:goutomghosh87@gmail.com


 

51   AMERICAN Journal of Language, Literacy and Learning in STEM Education        www. grnjournal.us  

 

concept of blending education. This study will deal with the challenges and opportunities for the 

ESOL instructors of the government colleges in Bangladesh. 

 

To minimize the infection rate, the policy of school closure had been taken for granted all over the 

world (Sheikh et al., 2020; Van Lancker and Parolin, 2020; Viner et al., 2020). After getting the 

confirmed Corona virus infection case in Bangladesh, the government of Bangladesh declared a 

countrywide lockdown on March 26, 2020 (Jahid, 2020, Opu, 2020), and before implementing the 

nationwide lockdown, the ministry of education announced the closure of the educational 

institutions on March 18, 2020 (Shawon, 2020). Many public examinations and academic 

assessments have been interrupted during this pandemic time (Burgess & Sievertsen, 2020). As a 

result, the ministry of Education had to postpone the Secondary School Certificate and Higher 

Secondary Certificate examinations in Bangladesh. In the new situation, students and teachers 

were compelled to shift from face-to-face class to emergency online or remote learning (Chiu et 

al., 2021).  Although online teaching was the best available option for the Covid19 pandemic 

period (Fajri et al., 2021), teachers and learners of Bangladesh had to deal with many problems to 

initiate online classes as the institutions were not ready for providing online support (Khan et al., 

2021). In addition, Bangladesh was not ready for online mode pedagogy, but it was the only way 

to compensate for the loss of learning at that time (Uddin, 2020). Not only teachers but also 

students were supposed to have IT skills to make online education successful (US Department of 

Education, 2010).  

 

The government of Bangladesh with the assistance of UNICEF introduced an education program 

via national TV channels, radio, and other platforms (Afrin, 2020). Interactive applications such 

as, Zoom meeting, Google meet, Facebook, and other platforms were used by teachers and 

institutions to continue emergency teaching (Fajri et al., 2021). Recent studies prove that Facebook 

is effective for the pedagogical purpose of EFL teaching as both learners and teachers are used to 

browsing it every day and it is easy to adapt for them (Yen et al., 2015).  

 

In response to continuous lockdowns, educational institutions had to adopt online teaching where 

educational activities were performed on a digitalized world with the help of modern technologies 

(Li & Laloni, 2020). Though the sudden adaptation of distance teaching happened due to the 

pandemic situation, before that time, a silent ICT revolution was taking place in the education 

sector (Selwyn, 2012; McFarlane, 2019). New Information technology has gifted us the valuable 

opportunity to interact from different locations (Wilson & Stacey, 2004). In recent years before 

the pandemic period, with the initiatives of the present government of Bangladesh, all sectors 

including the education sector have been digitalized at a massive scale (Hossain, 2018).  According 

to the Bangladesh Bureau of Statistics, 37.6% of families in Bangladesh have the access to the 

internet (Alamgir, 2020). It can easily be assumed that this digital upgradation must have helped 

educational institutions start online teaching as an emergency step to protect the education system 

from drastic consequences. In addition, most of the students of Bangladesh have already possessed 

android smartphones with essential apps which are very crucial for online teaching (Hossain, 

2018). 

 

1.2. Topic area and Research Questions: 

The project, “The instructional challenges and opportunities for the Bangladeshi ESOL teachers 

at government colleges during the COVID-19 Pandemic period”, focuses on several research 

questions (noted below) related to online teaching during the Covid19 pandemic period. 
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The research questions under this topic are as follows: 

a) How did the ESOL teachers at government colleges in Bangladesh cope with new 

technological skills during the covid19 period? 

b) How did teachers motivate learners to learn the English language effectively in virtual 

classrooms? 

c) How did the long-time lockdowns and institution closure of educational institutions affect the 

mental health of teachers and how did they manage the mental stress during Covid19 

lockdowns online teaching? 

 

1.3. Rationale for the research area: 

Fajri et al. (2021) state that Students’ technological and social-economic capabilities are not the 

same, and many students do not possess devices which are compatible with online learning. This 

limitation appears as a barrier in distance emergency teaching. Many teachers in Bangladesh 

lacked ICT knowledge for proper online teaching (Mohiuddin, 2020). Consequently, it appeared 

as a barrier to the implementation of online education. In the context of Bangladesh, interrupted 

power supply, poor internet connection, absence of instructor- learners communication, lack of 

information technology, digital technology skills, family financial crisis, and the absence of proper 

logistic support are critical issues for implementing proper online education (Ramij & Sultana, 

2020; Dutta & Smita, 2020; UNESCO, 2020a).  Online education might be an effective option for 

the developed countries with advanced technological support for the instructors and learners 

(Basilaia & Kvavadze, 2020). On the other hand, resource constraint is a big issue for the 

developing countries like Bangladesh to provide the necessary support for effective online 

teaching (Uddin, 2020). 

Any isolation can cause potential psychological impacts on the individuals in society (Fardin, 

2020). We are unable to lead isolated life for a such extended period because it creates some 

ultimate outcomes, such as stress, anxiety and distrust, and negativity (Raza et al., 2020). What is 

more, teaching is always a stressful profession (Jakubowski & Sitko-Dominik, 2021). Moreover, 

the extra pressure of online teaching and the uncertainty of the crisis period led teachers to feel 

perplexed and stressed (UNESCO, 2020d). It is also found in the studies that there is a strong 

relationship between teachers’ wellness and effective classroom output (Bardach et al., 2021; 

Dreer, 2021) 

Teachers were forced to adapt to online teaching pedagogy and IT tools very quickly and 

implement them in virtual teaching (Eickelmann & Gerick, 2020). In addition, they had to have 

preparation to meet not only the demands of their learners in online classes but also institutional 

demands (Flores & Gago, 2020). Unexpected learning attitude and deterioration of learners’ 

mental health is a direct outcome of the continuous home quarantine without outside physical 

activity (Meo et al., 2020).   

There are some positive aspects of online education that can be treated as opportunities for the 

future education of developing countries like Bangladesh. Online classes can be preferred by 

students as they offer convenient times and locations for students (Petrides, 2002; Poole, 2000). 

Online teaching can be provided to anyone and anywhere if the receivers have internet access 

(Paudel, 2021). In fact, online teaching can be a solution to the rising expenses of education 

(Tucker, 2007). In terms of EFL learners, technology usually assists them in learning the basic 

four skills of English (Higgins, 1995). In other words, English language learning can be fun and 

pleasing with the help of ICT. Moreover, English teachers are utilizing the blessing of online 

education all over the world (Hung, 2017). Similarly, the ESOL teachers of Bangladesh must make 

the best use of online education in the future.  
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The government colleges of Bangladesh are located all over the country and here higher secondary 

level and tertiary level courses are taught. So, it is very important to investigate: i) how ESOL 

teachers adapted to online teaching ii) how instructors motivated learners iii) how teachers 

managed their mental health during the Covid19 period.  

 

1.4. Objective of the study: 

The ESOL teachers of Bangladesh, specifically the ESOL teachers at government colleges of 

Bangladesh might have gone through many challenges in terms of ICT adaptation, motivating 

learners, and mental health management. The main objective of this study is to find out their real 

experiences of the situation and how these experiences can help us for future education in English 

Language teaching in Bangladesh. In addition, this paper intends to observe and critically analyse 

the perception and attitude of teachers about online education. The findings of the study might be 

helpful to investigate the English language teaching from teachers’ perspective in Bangladesh 

which can be beneficial to set our future curriculum in English language teaching in college-level 

education in Bangladesh.  

 

2. Methodology:  

 

2.1. Participants: 

All participants of this study were above 18 years and therefore, they were adults. Initially, there 

was a target to reach to 20 to 30 participants for the online survey questionnaire. In fact, 35 

participants responded to the online survey questionnaire, and five (5) participants among all the 

survey respondents were chosen for the semi-structured online interview. All the five (5) selected 

participants were ESOL teachers at different government colleges in Bangladesh and they are the 

members of Bangladesh civil Service. All the participants have completed their graduation and 

post-graduation in English language and literature from different public universities in 

Bangladesh. Their designations are lecturer, assistant professor, and associate professor. Both male 

and female ESOL teachers from urban and rural areas participated in the survey. They teach 

English language and literature to the students of higher secondary level and tertiary level at 

different government colleges. 

 

2.1.1. Sampling technique: 

 

A convenient and purposive (Zacharias, 2012) sampling technique was chosen for this study. The 

participants live and work in Bangladesh, but the study was conducted from Scotland, UK. 

Therefore, the researcher had to choose the participants who were easily accessible through online 

platforms and convenient to communicate. In fact, the participants were purposely chosen for the 

online interview to serve the purpose of the study. In addition, the participants needed to meet 

some criteria, for instance, they had to be ESOL teachers at government colleges in Bangladesh; 

they had to be adult participants; they had to have the capacity to participate using Information 

technology; and they had to have the first-hand experience of conducting online teaching during 

Covid19 pandemic period.  

 

2.2. Research Instruments:  

2.2.1. Survey Questionnaire:  

Zina (2021) has talked about the strong aspects of using this quantitative research method. His 

belief is that it provides perfect opportunities to collect specific data for any research and it helps 
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to understand the study area deeply. The first dataset of this study used a web-based quantitative 

survey to collect data from the target participants for this study. The self-developed survey 

questionnaire was formed by fifteen five-point Likert-type scales questions covering the three 

essential constructs of the study. Four background questions were also added at the beginning of 

the questionnaire.  

 

2.2.2. Interview: 

The second dataset of the study used a common and effective qualitative research method, a one-

on-one semi-structured interview to elicit the participants’ experiences and opinions about 

Covid19 pandemic period online teaching. The interview questions were formed based on the 

survey questionnaire for quantitative data. Five (5) participants were purposefully selected from 

the 35 respondents of the survey questionnaire, and they were asked five (5) open-ended questions 

with some discussion-driven questions during the interview. Open-ended questions allowed the 

interviewees to give detailed thoughts on different topics openly (Zacharias, 2012). 

 

2.3. Method of data collection: 

According to Creswell (2002), the main concern of a study is to find accurate data from informed 

participants in the process of data collection. Therefore, to gather accurate data, this study used 

two popular data collection instruments and followed the proper process of collecting data from 

the participants. Both data collection instruments were web-based and IT-based.  

 

2.3.1. Quantitative data: 

At first, the questionnaire for quantitative data was created online by using Google form which 

supports easy access for the respondents. Then, the survey questionnaire was sent to the 

respondents by using personal email, WhatsApp number, Facebook, and mobile SMS. 

 

2.3.2. Qualitative data: 

Then, the researcher of this study contacted 5 respondents of the questionnaire personally and sent 

them the consent form. After having informed consent, the participants attended the interview from 

Bangladesh through the Zoom meeting platform.  

 

2.4. Method of data analysis: 

Here, a sequential explanatory design was selected for data analysis because “neither quantitative 

nor qualitative methods are sufficient, by themselves, to capture the trends and details of a 

situation” (Ivankova et al., 2006). After collecting the data from the participants, they were 

analysed to ‘make sense of the information supplied by individuals’ (Creswell, 2002, p.10). The 

analysis process included ‘taking the data apart to determine responses and putting it together to 

summarize it’ (Creswell, 2002, p.10). This study used a “sequential explanatory design which 

implies collecting and analysing quantitative and then qualitative data in two consecutive phases 

within one study” (Ivankova et al., 2006). The quantitative method is used to describe a research 

problem with a description of trends (Creswell, 2002). On the other hand, Strauss and Corbin 

(1998) state “qualitative methods can be used to obtain the intricate details about phenomena such 

as feelings, thought process, and emotions that are difficult to extract or learn about through more 

conventional methods” (p.11). The combination of quantitative and qualitative approaches is more 

effective for getting integrated and holistic data of a research than if the approaches were used 

separately (Campbell Phillips & Proshad Halder, 2019). Here, both types of data are related, and 

integrated findings were achieved by the study.  
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After having thirty-five responses to the quantitative questionnaire, a spreadsheet was 

automatically created by the Google form. To get the descriptive statistics of the background 

information and the responses to the fifteen (15) five-point Likert scale questions were transferred 

to SPSS. Then, charts, graphs, and information tables were automatically generated on SPSS, and 

they were used to complete the descriptive statistics in the findings section.   

 

The quantitative part provided the frequency and percentage, on the other hand, the qualitative part 

provided the words and detailed opinions of the participants (Creswell, 2002). In the qualitative 

approach part, the interview, the researcher analysed and coded the data for determining the themes 

by using the word analysis from the interview recording. In the transcription process of the 

interview, audio recordings of the interview were selectively converted into text data to categorize 

them according to the fixed themes of the study. In addition, the interview data were analysed by 

following the theoretical framework. This transcription process involved the ‘start and pause’ 

function of the electronic recordings while transcribing them (Creswell, 2002). Some inaudible 

and unclear parts of the recordings were omitted from the transcription. Then the transcribed texts 

were discussed in a thematic format in the result section of the study. Some of the important direct 

quotes of the interviewees were inserted in the findings section to illustrate the exact reactions and 

opinions of the interviewees.  

  

3. Results:  

3.1. Quantitative results: 

There were 4 background questions and 15 survey questions for the three constructs of the study 

(Appendix D). The graphs and tables of the quantitative results are as follows:  

 

3.1.1. Background information of the participants: 

 

 
Figure 3. Age of the participants                              Figure 4. Gender of the participants 

 

         
 

Figure 5. Experience of teaching (years)           Figure 6. Location of institutions 
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3.1.2. Results of the survey: 

 
    Table 1: Summary of the responses for ‘Adaptation to online teaching’ 

     
Table 2: Summary of the responses for ‘Motivating learners in online classes’ 

 
Table 3: Summary of the responses for ‘Mental health management of ESOL teachers’ 

 

3.2. Qualitative data: 

The detailed analysis of the semi-structured interview data has provided some essential insights 

about the challenges faced by the ESOL teachers in Bangladesh during the Covid19 pandemic 

period online teaching and some opportunities originated for the future blended language teaching 

in Bangladesh. The findings of the interview are presented here according to their respective 

themes: 

 

3.2.1. The adaptation process of ICT skills: 

Almost all participants pointed out that they the lacked necessary ICT skills at the beginning of 

the online teaching. They stated that they had some basic ICT knowledge for PowerPoint and 

content-based training which could be useful for the face-to-face class not for the online teaching. 

One participant commented: 
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I had the basic knowledge of Information technologies, but I had no experience of using the Zoom 

platform or google meet, or Microsoft team for conducting online classes effectively. (P4) 

They acquired the new skills mostly by themselves with the help of YouTube and other search 

engines. Some of the comments about the acquisition process are: 

The situation was in favour of me to enhance my IT knowledge. (P2) 

It was my interest in IT skills that motivated me to learn new skills. (P4) 

P4 revealed that he also gathered some ideas “by watching the online classes of the other language 

teachers of Bangladesh” (P4). In addition, the participants highlighted that they had to learn the 

details of Zoom meeting, Google meet and Facebook live classes during this pandemic period. 

Sometimes, their collaboration with other colleagues helped them to acquire new skills. The P3 

noted that the young teachers were positive about learning IT skills, and they were doing better 

than the senior teachers in his college. 

 

3.2.2. Challenges of affordability of smart devices and internet connection: 

Some of the participants stated that the modern ICT lab of their institutions supported them to 

conduct online classes.  All participants revealed that they had to manage the necessary devices 

and internet data themselves and they did not get any support from the authority. They also noted 

that internet connection and mobile data were highly expensive not only for them but also for the 

students.  

 

3.2.3. Recorded class vs online live class: 

Almost all participants agreed that at the initial stage of online class, they were only interested in 

using pre-recorded classes for online teaching but after some months, they started taking live 

classes to teach the learners using Facebook live or the Zoom meeting platform. It is important to 

note that the P2 and P3 exceptionally showed their preference for recorded classes because they 

thought that they could edit the recordings if needed. The P2 added that the internet connection 

was not always stable to attend the live class and therefore, recorded class appeared as an option 

for the learners of Bangladesh as the learners could watch the recorded class at their convenient 

time when the internet connection was stable. 

 

3.2.4. Need for online teaching pedagogy: 

It is clear from the data that all participants felt the necessity of online teaching pedagogy during 

the pandemic period. The P3 stated that the ESOL teachers of Bangladesh had proper subject 

knowledge, but they lacked online teaching pedagogy. All of them also suggested that authorities 

should arrange online teaching pedagogy for the teachers in the post-pandemic period. The P2 

believed that proper training on online pedagogy will help the teachers to motivate their learners.  

 

3.2.5. Challenges related to online assessment: 

Online assessment was very problematic for all participants of the study. There was a “possibility 

of forgery” (P1) in online assessment and the scores of the online assessments “cannot be valid” 

(P1) in the context of Bangladesh. The P3 stated that online assessments could only include 

multiple-choice or short questions but there was no scope for setting up broad questions there. The 

P5 admitted that he had no proper knowledge of online assessments, and he thought it was not 

effective in his context.  

 

3.2.6. Attendance-related challenges: 
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All participants admitted that there was a poor attendance of the learners in their language classes. 

10% to 30% of total students attended their language online classes. All of them agreed that most 

of the students were unable to attend the classes due to the lack of smart devices and internet data. 

“Lack of motivation” (P2) was also responsible for absenteeism. The P3 commented that some 

students were not interested in attending the online class because they had their private tutor at 

home. Regarding the poor attendance of students, the P3 and P4 noted that students were not 

accustomed to the culture of online learning and there was a sudden shift from face-to-face to 

online teaching. 

 

3.2.7. Challenges related to the concentration and motivation of the learners: 

All participants talked about the lack of feedback and interaction from the learners in online 

classes. One participant remarked: 

Students were so reluctant to ask or answer any questions in the live classes. (P1) 

The P5 mentioned that students were not serious about online learning because at that time there 

was no public examination in Bangladesh. In addition, the P3 remarked that long lectures of 

teachers demotivated learners in online sessions. 

 

3.2.8. Strategies to motivate learners: 

All participants shared their strategies to motivate the learners in their online teaching. The P1 

used downloaded videos and self-created content-based PowerPoint slides to make his learners 

entertained and motivated. He also used Google form to get responses from the learners to make 

them concentrate on the classes.  The P3 facilitated some funny activities and kept his online 

lessons short to motivate his learners in the online sessions.  He commented: 

Students never expect long online classes, their concentration works well if the class duration is 

within 20 minutes. (P3) 

In addition, one participant remarked: 

To motivate the learners in online sessions, I informed them earlier about what would be taught 

in the next class. (P4) 

 

3.2.9. Sources of mental stress of teachers: 

In the interview process, some sources of mental stress for teachers were identified. For example, 

the P1 did not have any clear idea of the outcome of online classes. He was not sure “whether the 

learners will be benefitted or not from the online class” (P1). In addition, the lack of previous 

experience in online teaching was a common source of mental stress for many participants here. 

For instance, the P2 stated that at the initial stage of online teaching, he was a little scared but in 

the later stage, he started enjoying online teaching. Similarly, the P2 was highly concerned about 

his recorded and live classes because they were made public on social media. The urge of making 

his online classes perfect and the possibility of criticism by other teachers created mental pressure 

for him.  

The P1 was worried about his students with lots of socio-economic limitations. On the other hand, 

the P3 was worried about the safety of his family members due to the Covid19 crisis. He was also 

upset because his children were locked in the apartment for many months, and he was worried 

about their mental health.  

The following statements reflect some other sources of frustration: 

If teachers are kept out of their regular activities with their students for a long time, they must face 

some mental issues. (P4) 

Sometimes, days became boring and unbearable during the continuous lockdowns. (P5)  
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The P5 noted that he had to manage all necessary devices and internet connections for online 

teaching, and he did not get proper support from the authority. It caused a sense of frustration in 

him. 

                                                                                               

3.2.10. Effects on the preparation of online classes: 

The effect of family time during lockdowns was  unique for every participant. Working from 

home was beneficial for the P1 as he was able to spend more quality time with his family. The P3 

commented that his “...relationship with his family members was intensified during that lockdown 

period” (P3). That situation helped him to prepare for online classes more efficiently. On the 

contrary, the P4 and P5 admitted that overall frustration derived from the pandemic situation 

sometimes adversely affected their preparation for online classes.  

 

3.2.11. Strategies to minimize mental stress: 

Almost all participants stated that they tried some indoor physical exercises at home during the 

lockdowns, and it helped them to minimize their stress levels. In addition, the P2 overcame the 

mental stress with the help of his acquisition of new IT skills.  In fact, he “turned the problem into 

an opportunity” (P2) for his self-development and that involvement helped him to overcome 

mental stress. The P3 tried to pass his time by reading novels and story books to reduce his mental 

stress during lockdowns.  

 

3.2.12. Opportunities for future blended teaching: 

One participant remarked: 

The Covid19 period has appeared as a blessing for the future education of Bangladesh as most of 

the teachers have become skilled in the necessary technologies required for blended teaching. (P4) 

 

The P1 thought that the newly acquired skills of online teaching will be helpful for the future 

integration of ICT in the whole educational context of Bangladesh. In addition, learners have 

acquired some orientation with IT skills which will be helpful for blended teaching.  

 

3.2.13. Positive aspects of the pandemic period: 

The learners had the opportunity to break the cultural barrier of online learning during that 

pandemic period (P2). That pandemic period could be treated as a preparatory period for future 

teaching strategies in Bangladesh (P2). The Covid19 crisis has shown us “We should have some 

alternative way of teaching and learning to continue our education process in any crisis” (P3). The 

P3 noted that online classes can be shared on social media so that the students of rural areas can 

watch them to learn properly because there is a crisis of good language teachers in the remote areas 

of Bangladesh. The P4 hoped: 

The teachers must continue to practice the IT knowledge and upgrade their skills on a regular 

basis. (P4) 

 

3.2.14. Suggestions for the policy makers and authority 

The P5 suggested that listening and speaking skill tests should be included in public examination 

questions and it can inspire learners to interact in classes. To facilitate blended teaching in the 

future, the authority of the government colleges can introduce online lab classes with all modern 

facilities for both teachers and learners (P2). The P4 suggested that more training on online 

teaching pedagogy should be arranged by the authority for utilizing the opportunities from this 



 

60   AMERICAN Journal of Language, Literacy and Learning in STEM Education        www. grnjournal.us  

 

crisis in education.  Language teachers should be particularly trained in how to make learners 

engaged in group activities and effective interaction in groups. There was a suggestion from the 

participants that authorities should provide necessary smart devices and affordable internet 

connections to teachers.  

 

4. Discussion:  

4.1. Overall summary: 

This study tried to explore the reality of online English language teaching in Bangladesh during 

the Covid19 pandemic period and it also identified some insights into some future opportunities 

related to the experiences during online teaching. The findings of the study revealed the actual 

acquisition process of IT skills by teachers, motivational factors of learners in online education 

and strategies to maintain the mental health of teachers, integration of IT skills in future blended 

language teaching, positive outcomes of the online teaching and upgradation of policy regarding 

online teaching and so on. Some of the findings of this study were in the same line with the findings 

of the other recent studies but there were also some new findings in this study.  

 

4.2. Answer to research question 01: 

From the interview data, it can be clearly said that the participants were not comfortable at teaching 

online at the very beginning of online education due to the pandemic. On the other hand, the survey 

result showed a different trend among the participants about taking online classes (Table 1). It was 

clear that the discomfort about online classes happened due to the lack of proper ICT knowledge. 

The lack of ICT knowledge of teachers of Bangladesh was also noted in the study by Mohiuddin 

(2020). According to the finding of this study, without having the proper support from authorities, 

the ESOL teachers at government colleges developed their IT skills by their means. Most of the 

participants have utilized that quarantine time to develop IT skills with the help of YouTube, 

Google search, collaboration with other colleagues, and taking ideas from watching online classes 

of other teachers on social platforms like Facebook, Zoom meeting and YouTube. The young 

teachers with a positive mindset were doing better than the senior teachers in adapting to the new 

mode of teaching. In terms of collaboration among co-workers, use of interactive applications like 

Zoom meeting, Facebook, and other platforms, and lack of institutional support, the findings of 

this study were quite consistent with the findings of the previous studies by Knight (2020), Fajri 

et al. (2021) and Khan et al. (2021).  

The findings about the challenges of the affordability of smart devices, proper internet connection, 

the crisis of the socio-economic condition of the parents of the learners, and absence of logistic 

support were consistent with the findings of the previous study by Fajri et al. (2021), Hossain 

(2018), Dutta and Smita (2020) and Khan et al. (2021). About 80% participants of the survey 

agreed on the point of instability of internet connection. The findings on the resource constraints 

of teachers and students were similar to the study by Mseleku (2020). The findings were in line 

with the findings by Basilaia and Kvavadze (2020) on the point that online education could be an 

effective option for developed countries not for developing countries like Bangladesh at that 

moment.  

 

The study by Rahman et al. (2021) showed that teachers preferred synchronous online teaching 

(live class). On the contrary, this study showed that most of the participants were comfortable with 

the pre-recorded class (Table 1). In addition, the findings of the study agreed with the study by 

Khan et al. (2021) on the point that teachers did not have proper online pedagogical training before 

the pandemic period, and they felt the necessity for more training (Table 1). 
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In terms of online assessment, the findings of the study agreed with the findings of the studies by 

Munoz and Mackay (2019) and Bashir et al. (2021). Though here it can be noticed that there was 

confusion between the results of the questionnaire (Table 2) and interview data.  

 

4.3. Answer to research question 02: 

In terms of learners’ interest to attend online classes, the study showed some inconsistent data in 

the questionnaire (Table 2) and interview data. In the interview, all participants informed that the 

attendance of the learners was quite dissatisfactory. Here, the influence of home private tutors and 

learners’ unfamiliarity with online class tradition appeared to be new findings of this study. It is 

true that the study was unable to decide how to increase the attendance of the learners in online 

classes.  

The lack of motivation due to the cancellation of public examinations at the college level appeared 

to be a factor behind the demotivation of the learners to attend online classes. The absence of 

learner-to-learner interaction and teacher-to-learner interaction (Lorenzo, 2008) was highlighted 

by the participants in this study. Ensuring interaction in the online class appeared to be a real 

challenge for the instructors. All participants suggested that they would need further training on 

making the online language classes interactive.   

The interview data of this study revealed some effective strategies to motivate the learners in online 

classes, such as, (i) showing downloaded videos to engage the learners (ii) making online classes 

shorter (iii) introducing some fun activities (iv) informing learners about the contents of the next 

class (v) considering the needs of learners, and so on. In terms of interaction in the online class, 

some dissimilarity was observed between the findings of the survey and interview. In addition, the 

findings regarding short-duration classes, consideration of learners’ levels and specific needs were 

in line with the findings of the study by Bao (2020), Beauchamp (2012) and Alharbi (2014). 

 

4.4. Answer to research question 03: 

The participants also highlighted their mental condition during the lockdown months and online 

teaching experience from home. Some of the participants of the interview admitted that they 

suffered from stress and anxiety during the period of social distance which was consistent with the 

study by Raza et al. (2020). The findings of this study regarding stress from the lack of IT 

knowledge were consistent with the previous findings by UNESCO (2020a) and Sun et al. (2020).  

Unlike the findings of the study by Khan et al. (2021), most of the participants of this study stated 

that their lockdown months with their family were good for their health to overcome their mental 

stress. That finding introduced a new dimension to the existing studies. In addition, the 

participants’ concern about the public criticism of their online classes was a new aspect of the 

studies in this field. The findings of this study did not agree with the studies by Sun et al. (2020) 

and Ng (2007) on the point of getting stressed from the extra workload of online classes. In this 

study, it was found that most of the participants of the survey stated that they did not think extra 

workload caused stress during the online education months. On the other hand, interview data was 

not entirely consistent with the result of the survey on this point. 

Unlike the findings of the study by Sultana et al. (2022), the participants of this study did not 

mention any physical issues like back pain, headache, and blur vision due to long screen hours. 

The finding of this study regarding the effect of indoor physical exercise to maintain proper mental 

health was in line with the study by Aperribai et al. (2020). The acquisition of new IT skills helped 

the participants of this study to be mentally inspired during that pandemic period. This can be 

treated as a new finding of this study to minimize mental stress during lockdowns.  
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4.5. Future opportunities for language teaching in Bangladesh: 

In the qualitative interview, the participants presented some practical opportunities and 

suggestions for future Language teaching in Bangladesh. All participants showed their confidence 

in the fact that the acquisition of the ICT skills by teachers would accelerate the future digitalized 

language teaching in Bangladesh. Therefore, it can be said that the findings of this study were 

consistent with the study by Rapanta et al. (2020). In addition, the participants suggested that the 

continuation of the use of IT tools should be inspired in the post-pandemic period and this finding 

was in line with the idea of Pokhrel and Chhetri (2021).  

 

Some other important findings of the study were (i) the implementation of an alternative way of 

teaching in any further pandemic situation; (ii) opportunity for the students of remote areas to 

watch the sessions of expert teachers through social media (iii) opportunity of watching online 

classes at a convenient time for the learners. These findings are surely very crucial for the future 

education sector of Bangladesh. The policy makers should consider them to promote quality 

education in the future. The study by Higgins (1995) found that the use of technology is very 

helpful for learning the four skills of English. Similarly, the participants of the study agreed that 

teaching four skills of English could be more effective with the assistance of technology. In 

addition, the participants of the study asked for more training on online pedagogy for teachers to 

initiate interaction in language classes and inclusion of listening and speaking skills in public 

examinations.  

 

5. Conclusion: 

To conclude, it can be mentioned that the combination of quantitative and qualitative research 

methods provided the study with a detailed results to understand the adaptation of IT skills, 

motivation for online education and mental health management of the teachers during the 

pandemic period. From this study, we have been informed that not only the ESOL teachers of 

Bangladesh adopted to basic online skills required for conducting online classes but also learners 

were introduced to a new method of learning on the digital platform. Covid19 pandemic led us to 

rethink our education system (Chiu et al., 2021). Therefore, the findings and suggestions of this 

study will highly be beneficial for the policymakers and language teachers of Bangladesh to decide 

on many innovative dimensions of online education in the future. It cannot be denied that the 

implementation of ICT in education can help learners to be active in classrooms and it will enhance 

their skills and knowledge (Philip Paderan et al., 2020). Therefore, it is crucial for teachers to 

improve their acquired ICT skills gradually. In addition, both teachers and learners should have 

training on effective online interaction (Blake, 2008). Without proper motivation to interact in 

online classes, English language learning cannot be successful. Teachers of Bangladesh need 

additional training on online education as they lack the practical skills needed for the online lesson 

(Rahaman et al., 2021). The strategies discussed in this study to motivate the learners in online 

classes will be able to guide all the ESOL teachers in Bangladesh. Sipeki et al. (2022) believe that 

instructors’ mental well-being influences the quality of education and upcoming generations. So, 

teachers’ well-being demands more attention in terms of education, and the findings of this study 

emphasized on this point also. To accelerate the quality of online education in the future, the 

government must ensure the funding of Information technologies, high-quality academic 

experience for learners, and expand technology-based learning to minimize the disparities in the 

education system (Mishra et al., 2020).  In addition, policymakers should work on the affordability 

of internet data for teachers and learners in developing countries (Pokhrel & Chhetri, 2021). 

Authorities should prepare for any further pandemic situation by developing a strategic plan for 
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any pandemic, preparing online teaching resources and materials, and practising distance teaching 

through radio and television (Tiruneh, 2020). The findings, suggestions and opinions of the 

participants were from real experiences of the context of Bangladesh and therefore, they can be 

considered seriously. 

 

6. Limitations: 

This study had some strengths to investigate the experience of ESOL teachers at government 

colleges in Bangladesh but there were some obvious limitations. The limitation of the sample size 

of this study is very significant. This study dealt only with the participants from the government 

colleges in Bangladesh, therefore, thousands of ESOL teachers of private and non-government 

colleges were out of the scope of the study. The sample size was small compared to the number of 

total ESOL teachers at government colleges. Most of the participants in the survey questionnaire 

and interview were from some government colleges located in urban areas.  Learners with special 

needs were not included in this study. A small number of studies were done on the teaching 

experience and the mental health of ESOL teachers in Bangladesh and those limitations made the 

comparison of results in the discussion section of the study. Another fundamental limitation of this 

study is that it discussed only descriptive statistics. Lack of IT knowledge and affordability of 

technology appeared as a barrier as the study was solely conducted using online platforms. The 

researcher could understand the emotions and responses more closely in a face-to-face interview. 

In addition, the researcher could have been able to collect more data if the study allowed a longer 

period.  In addition, there was a possibility of recall bias about the information the participant 

provided as the study was done during the post-pandemic period.  

 

7. Implications of the study: 

The findings of the study will be crucial for the policymakers who will work on designing online 

teaching pedagogy training for language teachers in Bangladesh. The findings of the study will be 

helpful to implement successful blended teaching in Bangladesh. It might also be beneficial for 

the language teachers of Bangladesh to understand their experiences and weaknesses during the 

online teaching periods. The ESOL teachers can find some insights into how to incorporate 

technology to language teaching. The reality of online assessment, resource constraints, and the 

psychological worlds of teachers can be understood from this study.  
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