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Abstract: The significance of Bloom's Taxonomy in enhancing English language listening skills
is covered in this article. While Bloom's Taxonomy is widely regarded as one of the most
effective teaching approaches in English classrooms, there is a dearth of knowledge and
resources on its application in improving listening comprehension. The function of this approach
in involving teaching and learning will be examined in this paper.
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A fundamental and receptive skill that all beginning language learners need to have is listening.
A person with high listening comprehension will undoubtedly pick up new words quickly when
they hear them for the first time. Since students spend more time hearing than speaking in the
classroom, listening is considered to be the primary component of language learning and
instruction, according to Brown (2001:247). The ability to listen well is complicated because it
involves processing information that is taken in by the listener's memory and interpreting it at the
linguistic level using concepts like semantics, syntax, phonology, lexis, and discourse structure.

Both teachers and students should be aware of the processes and subskills involved in listening,
as well as how and why we listen, while examining listening with our students.

1. We listen for several reasons in our daily lives. For instance, we reply to what people say to
us in casual conversation, listen to lectures in an academic setting and take notes, and
compare public announcements we hear while traveling to a printed schedule.

2. Depending on the situation, we listen differently. For instance, we most likely won't pay
close attention to everything spoken when listening to a podcast while cleaning the home or
driving. Liken this to how we might watch an online video and then watch it again.

3. We might not hear or comprehend everything mentioned when listening to a lengthier speech
(such as a presentation or lecture). Nonetheless, we may "fill in the blanks™ and comprehend
the essential concepts by drawing on our prior understanding of the subject.

4. A listener may need to ask for explanation, repetition, or other assistance because it can take
some time to get used to a speaker's accent, pronunciation, and speaking pace.

5. In the actual world, background disturbances such as loud music, traffic, and other
conversations might impair our hearing. Listeners might also need to ask speakers to repeat
or speak more loudly because of this.

These aid in the process of learning. They can be used by students to verify their responses,
underline unfamiliar or pertinent words, contrast spelling and pronunciation, and more. Give
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your students the option to use the transcript at any appropriate point during the session to
differentiate their work and give them more control.

There are numerous methods for improving listening comprehension. Regardless of approach,
the subsequent methods will assist in addressing the above-mentioned essential problems.

1. Give students access to hearing resources from a variety of contexts that they will encounter
in their academic, professional, and social lives outside of the classroom. For instance, talks,
lectures, and interviews.

2. Create a schedule of exercises that enhance various listening techniques and subskills. These
include classifying speakers who agree or disagree with a recommendation in a meeting
(inferring meaning and attitude), taking notes on specific dates, times, and events while
listening to a lecture (listening for detail), and matching headlines to clips from a news
broadcast (listening for gist).

3. Take a pre-, during-, and post-listening approach to your listening assignments. Pre-listening
exercises establish the background and spark interest in the subject. While practicing various
listening subskills that they will need to use outside of the classroom, while-listening
exercises lead the student through the listening text. Post-listening assignments allow
students to consider and respond to the information in the listening text, or decipher

4. Combine speaking and listening exercises to replicate real-world conversation. As students
listen to each other's presentations, for instance, ask them to take notes and encourage them
to follow up with questions about the material.

5. Give students exposure to real-world instances of English spoken in various countries. They
will be more ready for the everyday language they encounter outside of the classroom thanks
to this. It is imperative to incorporate additional listening sources because, as educators, we
have a tendency to talk slowly and adapt our language to the level of our students.

6. Certain pronunciation characteristics in spoken English may make it difficult to understand.
Regularly emphasizing related speech characteristics like intrusion, elision, and assimilation
can help students understand the meaning of the communication as a whole.

It is advisable to use brief excerpts that highlight associated speech characteristics or passages
that are difficult for students to understand while decoding. This aids in maintaining attention on
the task's learning objective.

For educators and students alike, locating or modifying listening books for use in the classroom
may be a fulfilling and interesting process. Depending on their appropriateness and the level of
the learners, authentic texts can be utilized in their original form or modified. These texts can
range from shorter social media videos or news clips to lengthy video presentations or
interviews. Texts appropriate for a specific language learning setting and competence level can
also be found in coursebooks and classroom resource websites. These materials can be
condensed or modified in other ways to better meet the needs and interests of your students. If
you have permission, you can record talks or interviews with friends, family, and other educators
to build listening materials. It is crucial that the exercises and questions related to the text used in
class, regardless of its source, are suitably structured to effectively improve listening sub-skills*.
Some suggestions for organizing questions with an emphasis on a specific sub-skill can be found
in the table on the page that follows. These could be applied in several contexts, including
debate, gap-fill, and multiple-choice questions.

Outside of the classroom, English-language learners can enjoy movies, TV shows, and podcasts.
After that, they can write reviews and suggestions for their peers or give a report to the class
about what they loved.
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